
Preparing Career Ready Graduates  

 

English Language Arts 

ENG III Scope & Sequence 
 

DRAFT 10/31/2013 ENG III, Unit 3, Page 1 

 

Quarterly 
Units 

Big Ideas 

Reading Complex Texts 
RL/RI.11.10 

Writing to Texts 
W.11.1-6, 9-10, RL/RI.11.1-10 

Culminating 
Tasks (module) 
W.11.1-2, 4-9, RL/RI.11.1-
10 Anchor Texts Related Texts Routine Writing Analyses  Narratives 

1 
American 
Identity 

Refer to the scope and 
sequence document for 
anchor text choices.  
Choose a minimum of 1 
text for each unit. 

Choices should be 
interdisciplinary in 
nature and should 
support/build upon the 
big idea highlighted in 
the anchor text.  

Interact with, draw 
evidence from, and 
make meaning of text 
as a way to develop & 
convey understanding 
of text. 

Focus on informing 
& explaining with 
careful 
consideration of the 
rhetorical situation. 

Convey experiences, events, 
and/or procedures to 
understand the individual 
metacognitive processes of 
reading and writing. 

Synthesis of knowledge 
drawn from sources using 
cognitive skills developed 
during reading and writing 
processes. 
<informative/explanatory> 

2 
Culture Through 
Historical Lens 

Refer to the scope and 
sequence document for 
anchor text choices.  
Choose a minimum of 1 
text for each unit. 

Choices should be 
interdisciplinary in 
nature and should 
support/build upon the 
big idea highlighted in 
the anchor text.  

Interact with, draw 
evidence from, and 
make meaning of text 
as a way to develop & 
convey understanding 
of text. 

Focus on argument 
with careful 
consideration of the 
rhetorical situation. 

Convey experiences, events, 
and/or procedures to 
understand the individual 
metacognitive processes of 
reading and writing. 

Synthesis of knowledge 
drawn from sources using 
cognitive skills developed 
during reading and writing 
processes. <argument> 

3 
Leadership 

Refer to the scope and 
sequence document for 
anchor text choices.  
Choose a minimum of 1 
text for each unit. 

Choices should be 
interdisciplinary in 
nature and should 
support/build upon the 
big idea highlighted in 
the anchor text. 

Interact with, draw 
evidence from, and 
make meaning of text 
as a way to develop & 
convey understanding 
of text. 

Focus on informing 
& explaining with 
careful 
consideration of the 
rhetorical situation. 

Convey experiences, events, 
and/or procedures to 
understand the individual 
metacognitive processes of 
reading and writing. 

Synthesis of knowledge 
drawn from sources using 
cognitive skills developed 
during reading and writing 
processes. 
<informative/explanatory> 

4 
Freedom 

AND 
Gender Roles 

Refer to the scope and 
sequence document for 
anchor text choices.  
Choose a minimum of 1 
text for each unit. 

Choices should be 
interdisciplinary in 
nature and should 
support/build upon the 
big idea highlighted in 
the anchor text. 

Interact with, draw 
evidence from, and 
make meaning of text 
as a way to develop & 
convey understanding 
of text. 

Focus on argument 
with careful 
consideration of the 
rhetorical situation. 

Convey experiences, events, 
and/or procedures to 
understand the individual 
metacognitive processes of 
reading and writing. 

Synthesis of knowledge 
drawn from sources using 
cognitive skills developed 
during reading and writing 
processes. <argument> 

READING and WRITING in Each Unit* 
*After selecting the standards targeted for instruction, texts and writing tasks with clear opportunities for teaching these selected standards should be chosen 

Cite Evidence  
(drawn from text) 

RL/RI.11.1 

Analyze Content  
(text based) 

RL/RI.11.2-9, SL.11.2-
3 

Study & Apply 
Grammar (within the 

context of text) 
L.11.1-3, SL.11.6 

Study & Apply 
Vocabulary (within 
the context of text) 

L.11.4-6 

Conduct Discussions 
(surrounding ideas 

drawn from text) 
SL.11.1 

Report Findings 
(developed through 

interaction with text) 
SL.11.4-6 
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Reading Complex Text Writing to Texts Culminating Tasks (Module) 
Narrative Description: The goal of reading complex text is to build 
critical literacies.  The reader “should consider the sociopolitical and 
historical context of the text while focusing on what the author actually 
says.”  Readings throughout the course should include a balance of text 
types and range of genres.  As readers, students should assume four 
roles during the reading process: 
 
“1. Code breaker: Understanding the text at a surface level. 
2. Meaning making: Comprehending the text at the level intended by the 

author. 
3. Text user: Analyzing the factors that influence the author and the text, 

including a historical grounding of the context within which it was 
written. 

4. Text critic: Understanding that the text is not neutral and that 
existing biases inform calls to action.” 

                             (Text Complexity, Raising Rigor in Reading) 

Narrative Description:  Writing is a way of meaning making and 
learning.  It is essential to the learning process and should be an integral 
part of unit design and instructional delivery.  Writing is also a recursive 
process, rather than linear, requiring students to engage in writing as 
meaning making continuously throughout the learning process.  While at 
the student level writing is used to make meaning, at the teacher level 
writing is used as a means of formative and summative assessment.   
When assessing student writing, teachers should consider “learning to 
write well means more than learning to organize information in 
appropriate forms and construct clear and grammatically correct 
sentences.  Learning to write well means learning ways of using writing 
in order to think well.” 
                        
                                (Writing Analytically with Readings) 

Narrative Description:  Culminating tasks are drawn from texts read and skills 
developed throughout the course of a unit.  Tasks should be curriculum imbedded and 
should be designed such that instruction leads up to a culminating writing experience 
assessing students’ acquisition of content and skills.  Culminating tasks should be used 
as both formative and summative assessment considering the following: 
 
1. Formative assessment is used to “gather, interpret, and use information as 

feedback to change teaching and learning in the short run so that the gap between 
expected and observed student performance can close.”  

2. Summative assessment is used to provide “information about students’ outcomes 
and performances that gives indicators of or summarizes the degree to which 
students have mastered the knowledge and skills that represent learning 
objectives, usually following periods of extensive instruction.” 

 
                               (“Formative Assessment for ERWC Professional Learning”) 

Cognitive skills associated with reading: Cognitive skills associated with writing: Cognitive skills associated with culminating tasks 
 Establishing purpose 
 Exhibiting curiosity and open 

mindedness 
 Questioning 
 Discovering 
 Reflecting 
 Speculating 

 Activating background 
knowledge and making 
connections 

 Sorting and categorizing 
 Summarizing/synthesizing 
 Comparing and contrasting 
 Interpreting and analyzing 
 Evaluating 

 Describing 
 Identifying 
 Analyzing  
 Interpreting 
 Sorting and 

categorizing 
 

 Making connections 
 Reasoning 
 Precision and accuracy 
 Problem solving 

 Establishing purpose 
 Analyzing 
 Reasoning 
 Interpreting 

 Synthesizing 
 Problem solving 
 Precision/accuracy 
 

Tasks associated with reading Tasks associated with writing Tasks associated with culminating tasks 
 Take inventory on what you 

know 
 Identification of purpose  
 Identification of conversation 
 Consider the significance of the 

conversation 

 Identify themes and 
arguments 

 Consider organization of 
information 

 Select and collecting 
relevant information 

 Synthesize information 

 Identify the 
purpose/cont
ext for 
writing 

 Discover and 
develop ideas 

 Identify 
relationships 
between 
ideas 

 Make a plan 
for writing 

 Focus 
rhetorical 
goals for 
writing 

 Describe and 
articulate an 
argument 

 Compose a draft 
 Assess the significance of ideas 
 Consider development and complexity of 

writing 
 Consider progression of ideas/argument 
 Check for relevance to the writing task 
 Revise writing 
 Polish writing 

 Identify the purpose 
 Interact with texts of 

complexity 
 Summarize/analyze 

others’ ideas 
 Discover and develop 

ideas 
 Engage in intellectual 

discussion 
 Summarize ideas to be 

as evidence 
 Make a plan for writing 

 Focus the rhetorical goals for writing 
 Develop main point/thesis 
 Determine evidence 
 Organize information 
 Synthesize ideas from several sources 
 Write a well-organized, well-developed 

essay 
 

Strategies associated with reading Strategies associated with writing Strategies associated with culminating tasks: 
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 Dialectical journals 
 Annotating/marginalia 
 Free writes 
 Idea chunks 
 Quote analysis 
 Conversation description 
 Focused summary 
 Summarize argument 

 Write about relationships 
between readings 

 Develop a rhetorical 
framework 

 Make personal connections 
 Write about the 

reading/meaning making 
process 

 Write a Says/Does of the 
text/passage 

 

 Write to 
discover 

 Plan to write 
 Draft 
 Revise 

writing 
 Write about 

the writing 
process 

 Evaluate own 
writing 
Describe own 
writing 

 Read from 
the 
audience’s 
view 

 Write to 
analyze 
argument and 
structure 

 List major claims and assess continuity 
 Check evidence for relation to claims 
 Explain evidence and use of evidence 
 Check effectiveness of explanations 
 Map the rhetorical structure 
 Check persuasiveness 

 Plan to write 
 Annotating/marginalia 
 Idea chunks 
 Quote analysis 
 Focused 

summary/summarize 
argument 

 Write to explain  
 Write to analyze argument and structure 
 Map the rhetorical structure 
 Check persuasiveness 
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 Semester One Semester Two 

 Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 

Big Idea 
 
 
Enduring 
Understanding 
 
 
 
 
 
Essential 
Questions 

American Identity 
 
 
While Americans have examined and 
reflected upon the experience of 
being American for over 200 years, 
they have analyzed this experience 
in a variety of ways and from many 
perspectives, often reaching 
conflicting conclusions. 
 
 
 
What does it mean to be an 
American? 
 

Culture Through Historical Lens 
 
The human experience is 
profoundly shaped by the 
historical events and cultural 
elements surrounding us during 
our lifetime.  These events and 
elements strongly affect our 
perceptions, behaviors and 
actions, as well as acutely 
influence our individual world-
view. 
 
How does the culture within which 
we are raised shape our identity, 
beliefs, and behaviors?  How does 
culture and history shape our 
world-view?  

Leadership 
 
Leaders can come 
from any part of 
society and can shape 
who we are as 
individuals, motivate 
us to follow, and 
influence how we 
choose to lead 
ourselves. Some 
leaders have the 
influence to make 
great change, but to 
what end? 
 
How have leaders 
shaped our lives? 
What makes a good 
leader? 

 

  

 

Scope and Sequence document intent: 
 Provides a frame for the common ELA learning experiences for all students at each grade level across the District 
 Outlines expectations in reading, writing, speaking, listening, and language by grade level to prepare all students for 

college and career-ready competencies 
 Does not provide specific sequences of instruction within each unit 

Through AC collaboration teachers should understand the big ideas/essential questions, the demands of a curriculum-
embedded culminating task, the complexity of the anchor texts, and then design and deliver  modules of instruction 
which: 

 Integrate reading, writing, speaking, listening, and language 
 Develop appropriately complex text sets 
 Address rigor through the DoK 
 Incorporate plans for differentiation and scaffolding 
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Unit 3 Overview: 
In this unit, students are involved in deep discussion, analysis, and synthesis of how leadership affects history, and who we are and what we become. 

Students will discuss how leaders from every part of society and throughout history influence events and thus affect our world-view. Students will define 

what it takes to be a good leader and look at contrasting examples of leaders.  Students will also look at the affect leaders have on them and their ability to 

lead themselves.   

Students will read a variety of complex literary and informational texts,* and use different media types to access differing perspectives. The selected 
anchor texts represent profound insights into the human condition and represent classics of American and British literature that look at the issue from an 
historical, cultural, and political lens.  
 
Students will use both complex literary and expository texts to define what influences and develops one’s ability to lead, and delve deeper into the topic 
by means of essential questions that dissect how different leadership influences change.  Through guided close reading of the texts, students will learn 
multiple strategies for accessing complex literary and expository texts. Students will analyze the central themes and trace across a variety of texts.  
Students will also analyze and evaluate the effectiveness of arguments in text types.  

 
*While CCSS shift the responsibility for literacy development to all content areas, it is the job of the ELA classroom to focus not only on literature but on literary 

non-fiction and informational text as well. 

Reading Complex Texts 
Writing to Texts 

Range of CCSS 
(BOLD = Suggested Focus 

Standards) Anchor Texts  Suggested Related Texts 
Site decision- at least one of the 
following texts will anchor the 
set: 
 

 
 
“Self-Reliance”  
Lexile: 1140 
The quantitative Lexile level of 1140 
reflects the grade band of 9-10. 
However, the qualitative review 

L
it

e
ra

ry
 T

e
x

ts
 

Suggested literary, informational, and non-print 
text to provide additional opportunities to read, 
write, and talk about the enduring understandings 
and essential questions. In combination with the 
anchor text, they may add depth, provide a range of 
ideas, or provide scaffolds for the learning. 
Additional texts should be selected with attention 
to the three dimensions of text complexity.  
 

Selections  from Language of Literature 

 
Routine writing such as short constructed-
responses to text-dependent questions, note-
taking, brainstorming ideas, learning logs, 
writing-to-learn tasks, or crafting summaries in 
response to text. 
 
Analyses: Emphasis on using evidence, as well as 
on crafting works that display some logical 

R
e

a
d

in
g
 

RL.11.1, RL.11.2, 
RL.11.3, RL.11.4, 
RL.11.5, RL.11.6, 
RL.11.7, RL.11.9, 
RL.11.10 

RI.11.1, RI.11.2, 
RI.11.3, RI.11.4, 
RI.11.5, RI.11.6, 
RI.11.7, RI.11.8, 
RI.11.9, RI.11.10 
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identifies this text as very complex 
due to meaning and purpose, 
historical knowledge demands, and 
language features.  Based on these 
sets of measures, this text is 
appropriate for an anchor text at 11th 
grade.   

 
1984  
Lexile: 1090 
The quantitative Lexile level of 1090 
reflects the grade band of 9-10. 
However, the qualitative review 
identifies this text as very complex 
due to meaning and purpose, 
historical knowledge demands, and 
language features.  Based on these 
sets of measures, this text is 
appropriate for an anchor text at 11th 
grade.  FUSD core & extended works.  

 
Macbeth  
Lexile: 1350 
The quantitative Lexile level of 1350 
reflects the grade band of 11-CCR.  It 
is also qualitatively complex due to 
meaning and purpose, historical 
knowledge demands, and language 
features.  Based on these sets of 
measures, this text is appropriate for 
an anchor text at 11th grade.  FUSD 
core works. 

 
 
The Things They Carried  
Lexile: 880 
The quantitative Lexile level of 880 
reflects the grade band of 4-5. 
However, the qualitative review 
identifies this text as very complex 
due to meaning and purpose, 
historical knowledge demands, and 
language features.  Based on these 
sets of measures, this text is 
appropriate for an anchor text at 11th 
grade.  FUSD core works.  

 

  “Civil Disobedience” (excerpt), Thoreau 
 “On Civil Disobedience,” Gandhi 
 from Narrative of the Life of Frederick 

Douglass, an American Slave 
 Ballad of Birmingham by Dudley Randall 
 Stride Towards Freedom, M.L. King Jr. 
 Necessary to Protect Ourselves, Malcolm X 
 How it Feels to be Colored Me, Zora Neale 

Hurston 
 Wandering, Lanford Wilson 
 “The Man Who Was Almost a Man,” Richard 

Wright 
 

 
Extended Texts 
 

 “Enemy of the People,” Henrik Ibsen 
 The Prince, Machiavelli 
 Black Boy, Richard Wright 
 Henry V 
 Julius Caesar 
 Utopia, Thomas More 
 Ordinary People, Judith Guest 
 The Catcher in the Rye, J.D. Salinger 
 The Red Badge of Courage, Stephen Crane 
 To Destroy You Is No Loss, Joan Criddle 
 The Way of the Owl 
 Night, Elie Weisel 
 A Tale of Two Cities, Charles Dickens 
 “O Captain! My Captain!” Walt Whitman 

 

 
Expository/Informational Texts 
 

 Seven Habits of Highly Effective People 
 The Most Successful Leaders do 15 Things 

Automatically 
http://www.forbes.com/sites/glennllopis/2013/
02/18/the-most-successful-leaders-do-15-
things-automatically-every-day/ 
 

integration and coherence. These responses can 
vary in length based on the questions asked and 
task performed, from answering brief questions 
to crafting longer responses, allowing you to 
assess students’ ability to paraphrase, infer, and 
ultimately integrate the ideas they have gleaned 
from what they have read. 
 
Narratives: Offer students opportunities to 
express personal ideas and experiences; craft 
their own stories and descriptions. Deepen their 
understandings of literary concepts, structures, 
and genres through purposeful imitation. Provide 
additional opportunities for students to reflect on 
what they read through imaginative writing and 
practice sequencing events and ideas through 
narrative descriptions. 

 

W
ri

ti
n

g
 

W.11.1a-e, 
W.11.2a-f, 
W.11.3a-e, 
W.11.4, W.11.5, 
W.11.6, W.11.7, 
W.11.8, W.11.9a-
b, W.11.10 

S
p

e
a

k
in

g
 &

 
L

is
te

n
in

g
 

SL.11.1a-d, 
SL.11.2, SL.11.3, 
SL.11.4, SL.11.5, 
SL.11.6 

In
fo

rm
a

ti
o

n
a

l 
T

e
x

ts
 

L
a

n
g

u
a

g
e
 

L.11.1a-b, L.11.2a-
b, L.11.3a,  
L.11.4a-d, L.11.5a-
b, L.11.6 

Big Idea/Enduring 
Understandings & Essential 
Questions 

Range of ELD 
Standards 

 
What is good leadership? 
How do leaders affect a society’s morality?  
What does it take to be a good leader? 
Who would you follow? 
How can leadership affect outcomes? 
Is leadership and ruling the same thing? 
Are good leaders selfless? 
What would you fight for? 
What does society expect from its leaders? 
Can one person really make a difference? 
Does leadership take bravery and moral courage? 
What is a leader responsible for? 
Do leaders have to be moral? 

In
te

ra
ct

in
g

 i
n

 M
e

a
n

in
g

fu
l 

W
a

y
s 

Collaborative:  
PI.A.1, PI.A.2, PI. 
A.3, PI. A.4 
 
Interpretive:  
PI.B.5, PI.B.6 
(a,b,c), PI.B.7, 
PI.B.8 
 
Productive: 
PI.C9, PI.C.10 (a,b), 
PI.C.11 (a,b), 
PI.C.12 (a,b) 
 

N
o

n
-P

ri
n

t 
T

e
x

ts
 

(m
ed

ia
, w

eb
si

te
, v

id
eo

, f
il

m
, m

u
si

c,
 

ar
t,

 g
ra

p
h

ic
s)

 

http://www.forbes.com/sites/glennllopis/2013/02/18/the-most-successful-leaders-do-15-things-automatically-every-day/
http://www.forbes.com/sites/glennllopis/2013/02/18/the-most-successful-leaders-do-15-things-automatically-every-day/
http://www.forbes.com/sites/glennllopis/2013/02/18/the-most-successful-leaders-do-15-things-automatically-every-day/
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Fahrenheit 451 
Lexile: 880 
The quantitative Lexile level of 890 
reflects the grade band of 4-5. 
However, the qualitative review 
identifies this text as very complex 
due to meaning and purpose, 
historical knowledge demands, and 
language features.  Based on these 
sets of measures, this text is 
appropriate for an anchor text at 11th 
grade.  FUSD core works.  

 
 

 

 Qualities that Make a Great Leader 
http://www.forbes.com/sites/tanyaprive/2012/
12/19/top-10-qualities-that-make-a-great-
leader/ 

 The 21 Indispensable Qualities of a Leader 
http://www.ansc.purdue.edu/courses/communi
cationskills/leaderqualities.pdf 

 Seven Leadership Qualities of Great Leaders 
http://www.briantracy.com/blog/leadership-
success/the-seven-leadership-qualities-of-great-
leaders-strategic-planning/ 

 Chemical Weapons Crisis: Debating the U.S. 
Response in Syria 
http://learning.blogs.nytimes.com/2013/09/
10/chemical-weapons-crisis-debating-the-u-
s-response-in 
syria/?nl=learning&emc=edit_ln_20130912&_
r=0 

 Leadership with You: Case Study: Adolph 
Hitler 
http://www.leadership-with-you.com/adolf-
hitler-leadership.html 

 When Is the Use of Military Force Justified? 
http://learning.blogs.nytimes.com/2013/09/
10/when-is-the-use-of-military-force-
justified/?nl=learning&emc=edit_ln_2013091
2&_r=0 

 Ethical Leadership 
http://ctb.ku.edu/en/tablecontents/sub_secti
on_main_138.aspx 

 Teaching Orwell and “1984” with the Times 
http://learning.blogs.nytimes.com/2013/02/
14/teaching-orwell-and-1984-with-the-
times/?_r=0 

 Big Brother vs. Little Brother:  Updating 
Orwell’s “1984” 
http://learning.blogs.nytimes.com/2010/10/
21/big-brother-vs-little-brother-updating-
orwells-1984/ 

 Does the Technology of Orwell’s “1984” really 
exist? 
http://www.wired.com/gadgetlab/2008/02/
does-the-techno/ 

 Teaching Civics with the Times 

How important is being ethical to a leader? 
How have leaders shaped our lives? 
How should a leader lead during a time of loss? 
Is a leader above the law? 
 
What are the indicators that our elected leaders are no 
longer upholding our constitutional rights? What are 
the warning signs? How do we heed them? What are 
appropriate actions? 

 L
e

a
rn

in
g

 A
b

o
u

t 
 H

o
w

 
E

n
g

li
sh

 W
o

rk
s 

Structuring 
Cohesive Texts 
PII.A.1, PII.A.2 (a,b) 
 
Expanding and 
Enriching Ideas 
PII.B.3, PII.B.4, 
PII.B.5 
 
Connecting and 
Condensing Ideas 
PII.C.6, PII.C.7 

U
si

n
g

 F
o

u
n

d
a

ti
o

n
a

l 
L

it
e

ra
cy

 S
k

il
ls

 

PIII.1 
PIII.2 
PIII.3 
PIII.4 

http://www.forbes.com/sites/tanyaprive/2012/12/19/top-10-qualities-that-make-a-great-leader/
http://www.forbes.com/sites/tanyaprive/2012/12/19/top-10-qualities-that-make-a-great-leader/
http://www.forbes.com/sites/tanyaprive/2012/12/19/top-10-qualities-that-make-a-great-leader/
http://www.ansc.purdue.edu/courses/communicationskills/leaderqualities.pdf
http://www.ansc.purdue.edu/courses/communicationskills/leaderqualities.pdf
http://www.briantracy.com/blog/leadership-success/the-seven-leadership-qualities-of-great-leaders-strategic-planning/
http://www.briantracy.com/blog/leadership-success/the-seven-leadership-qualities-of-great-leaders-strategic-planning/
http://www.briantracy.com/blog/leadership-success/the-seven-leadership-qualities-of-great-leaders-strategic-planning/
http://learning.blogs.nytimes.com/2013/09/10/chemical-weapons-crisis-debating-the-u-s-response-in%20syria/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/chemical-weapons-crisis-debating-the-u-s-response-in%20syria/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/chemical-weapons-crisis-debating-the-u-s-response-in%20syria/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/chemical-weapons-crisis-debating-the-u-s-response-in%20syria/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/chemical-weapons-crisis-debating-the-u-s-response-in%20syria/?nl=learning&emc=edit_ln_20130912&_r=0
http://www.leadership-with-you.com/adolf-hitler-leadership.html
http://www.leadership-with-you.com/adolf-hitler-leadership.html
http://learning.blogs.nytimes.com/2013/09/10/when-is-the-use-of-military-force-justified/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/when-is-the-use-of-military-force-justified/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/when-is-the-use-of-military-force-justified/?nl=learning&emc=edit_ln_20130912&_r=0
http://learning.blogs.nytimes.com/2013/09/10/when-is-the-use-of-military-force-justified/?nl=learning&emc=edit_ln_20130912&_r=0
http://ctb.ku.edu/en/tablecontents/sub_section_main_138.aspx
http://ctb.ku.edu/en/tablecontents/sub_section_main_138.aspx
http://learning.blogs.nytimes.com/2013/02/14/teaching-orwell-and-1984-with-the-times/?_r=0
http://learning.blogs.nytimes.com/2013/02/14/teaching-orwell-and-1984-with-the-times/?_r=0
http://learning.blogs.nytimes.com/2013/02/14/teaching-orwell-and-1984-with-the-times/?_r=0
http://learning.blogs.nytimes.com/2010/10/21/big-brother-vs-little-brother-updating-orwells-1984/
http://learning.blogs.nytimes.com/2010/10/21/big-brother-vs-little-brother-updating-orwells-1984/
http://learning.blogs.nytimes.com/2010/10/21/big-brother-vs-little-brother-updating-orwells-1984/
http://www.wired.com/gadgetlab/2008/02/does-the-techno/
http://www.wired.com/gadgetlab/2008/02/does-the-techno/
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http://learning.blogs.nytimes.com/category/
civics/ 

 Hamlet Should be on Stage Not be in the Oval 
Office 
http://www.washingtonpost.com/blogs/right
-turn/wp/2013/09/13/hamlet-should-be-on-
stage-not-in-the-oval-office/ 

 
Non-Print Texts 

  
 

 What Would you Fight For?  
https://www.nd.edu/fighting-
for/2009/fighting-for-ethical-leadership/ 

 Steve Jobs: How to Live Before You Die 
http://www.ted.com/talks/steve_jobs_how_t
o_live_before_you_die.html 

 “Every Kid Needs a Champion” by Rita Pierson 
(Ted talk philosophy) 

 “Lost” TV show clips 
 Ted Talks: Everyday Leadership 

http://www.ted.com/talks/drew_dudley_ever
yday_leadership.html 

 Leadership Definition 
http://www.teamtechnology.co.uk/leadershi
p-basics.html 

 Herblock’s Political Cartoons 
http://www.loc.gov/rr/print/swann/herblock/ 

 Radio Broadcast: This I Believe 
“Courage” 
http://thisibelieve.org/theme/courage/ 
“Responsibility” 
http://thisibelieve.org/theme/responsibility/ 

 Ethics Visual 
http://cdn.i-sight.com/uploads/Ethics-
Challenge.jpg 

 Calisphere: Primary Sources & more 
http://www.calisphere.universityofcalifornia.
edu/ 
 
 
 

 

 

http://learning.blogs.nytimes.com/category/civics/
http://learning.blogs.nytimes.com/category/civics/
http://www.washingtonpost.com/blogs/right-turn/wp/2013/09/13/hamlet-should-be-on-stage-not-in-the-oval-office/
http://www.washingtonpost.com/blogs/right-turn/wp/2013/09/13/hamlet-should-be-on-stage-not-in-the-oval-office/
http://www.washingtonpost.com/blogs/right-turn/wp/2013/09/13/hamlet-should-be-on-stage-not-in-the-oval-office/
https://www.nd.edu/fighting-for/2009/fighting-for-ethical-leadership/
https://www.nd.edu/fighting-for/2009/fighting-for-ethical-leadership/
http://www.ted.com/talks/steve_jobs_how_to_live_before_you_die.html
http://www.ted.com/talks/steve_jobs_how_to_live_before_you_die.html
http://www.ted.com/talks/drew_dudley_everyday_leadership.html
http://www.ted.com/talks/drew_dudley_everyday_leadership.html
http://www.teamtechnology.co.uk/leadership-basics.html
http://www.teamtechnology.co.uk/leadership-basics.html
http://www.loc.gov/rr/print/swann/herblock/
http://thisibelieve.org/theme/courage/
http://thisibelieve.org/theme/responsibility/
http://cdn.i-sight.com/uploads/Ethics-Challenge.jpg
http://cdn.i-sight.com/uploads/Ethics-Challenge.jpg
http://www.calisphere.universityofcalifornia.edu/
http://www.calisphere.universityofcalifornia.edu/
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SAMPLE CULMINATING TASK: INFORMATIONAL MODULE 

Description/Overview Sample Prompt Frames Sample Prompts 

Each unit should result in a culminating task which:  
- is developed at sites by Accountable Communities  
- is not a stand-alone, non-integrated task  
- is designed so that unit instruction supports a 
culminating writing experience  
- is assessed collaboratively using a standards-aligned 
rubric  
- reflects the literacy and critical thinking skills 
emphasized throughout the unit  
- is text-based either using new text sets, drawing from 
previous module selections, or a combination  
 
Accountable Communities may consider the sample 
prompt frames, or develop their own.  
Accountable Communities may consider the following 
cluster of CCSS for guidance:  
Reading Literature: 1, 2, 4, 6  
Reading Information: 1, 2, 3, 9  
Writing: 2a-d, 3b, 3d, 4, 5, 8, 9  
Language: 1, 2, 3a,3b, 4  
 
(Reference SBAC Item Specification, Claim 2, Target 4).  

1. Evaluation:  After reading ________ (texts) on 
________ (content), write a/an ________ (essay or 
substitute) that discusses ________ (content) and 
evaluates ________ (content).  Be sure to provide 
evidence from your research. 

2. Description:  After researching ________ (texts) on 
________ (content), write a ________ (report or 
substitute) that describes ________ (content).  
Support your discussion with evidence from your 
research. 

3. Definition:  After researching ________ (texts) on 
________ (content), write a ________ (report or 
substitute) that defines ________ (term or concept) 
and explains ________ (content).  Support your 
discussion with evidence from your research.   

4. [Insert essential question]  After 
reading_____________(literature or informational 
texts), write a/an __________________ (essay or 
substitute) that explains______________(content).  
What conclusions or implications can you draw?  
Cite at least _____________(#) sources, pointing 
out key elements from each source.  L2 In your 
discussion, address the credibility and origin of 
sources in view of your research topic.  L3 Identify 
any gaps or unanswered questions.  Optional: 
Include_________ (e.g. bibliography).  

 

Do leaders have to be ethical?  After reading 
Macbeth, an excerpt from The Prince,” and “The 
Most Successful Leaders do 15 Things 
Automatically,” write an essay that addresses 
the question and analyzes the idea of successful 
leadership.  What conclusions or implications 
can you draw?  Cite all three sources, pointing 
out key elements from each source. 
 
After reading from Emerson’s “Self-Reliance,” 

explain the argument he makes and analyze his use 
of syntax, diction, and tone to convey his attitude 
toward mankind’s ability to lead himself.  
  

After reading Thoreau’s “Civil Disobedience,” 

explain the argument he makes and analyze the 
rhetorical strategies he employs to convey his 
attitude toward the leadership of the American 
government.  
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SAMPLE SECONDARY TASK RUBRIC 
(Literacy Design Collaborative) 

 
Scoring 

Elements 

Not Yet Approaches Expectations Meets Expectations Advanced 

1 1.5 2 2.5 3 3.5 4 

Focus 
Attempts to address prompt, 

but lacks focus or is off-task. 
 

Addresses prompt appropriately, 

but with a weak or uneven focus. 
 

Addresses prompt appropriately and 

maintains a clear, steady focus. 
 

Addresses all aspects of prompt 

appropriately and maintains a strongly 

developed focus. 

Controlling 

Idea 

Attempts to establish a 

controlling idea, but lacks a 

clear purpose. 

 
Establishes a controlling idea with 

a general purpose.  
 

Establishes a controlling idea with a 

clear purpose maintained throughout 

the response.  

 

Establishes a strong controlling idea with 

a clear purpose maintained throughout 

the response.  

Reading/ 

Research 

Attempts to present information 

in response to the prompt, but 

lacks connections or relevance 

to the purpose of the prompt. 

(L2) Does not address the 

credibility of sources as 

prompted. 

 

Presents information from 

reading materials relevant to the 

purpose of the prompt with 

minor lapses in accuracy or 

completeness. (L2) Begins to 

address the credibility of sources 

when prompted. 

 

Presents information from reading 

materials relevant to the prompt 

with accuracy and sufficient detail. 

(L2) Addresses the credibility of 

sources when prompted. 

 

Accurately presents information relevant 

to all parts of the prompt with effective 

selection of sources and details from 

reading materials. (L2) Addresses the 

credibility of sources and identifies 

salient sources when prompted. 

Development 

Attempts to provide details in 

response to the prompt, 

including retelling, but lacks 

sufficient development or 

relevancy. (L2) Implication is 

missing, irrelevant, or illogical. 

(L3) Gap/unanswered question 

is missing or irrelevant. 

 

Presents appropriate details to 

support the focus and controlling 

idea. (L2) Briefly notes a relevant 

implication or (L3) a relevant 

gap/unanswered question. 

 

Presents appropriate and sufficient 

details to support the focus and 

controlling idea. (L2) Explains 

relevant and plausible implications, 

and (L3) a relevant gap/unanswered 

question. 

 

Presents thorough and detailed 

information to strongly support the 

focus and controlling idea. (L2) 

Thoroughly discusses relevant and 

salient implications or consequences, 

and (L3) one or more significant 

gaps/unanswered questions. 

Organization 
Attempts to organize ideas, but 

lacks control of structure. 
 

Uses an appropriate 

organizational structure to 

address the specific requirements 

of the prompt, with some lapses 

in coherence or awkward use of 

the organizational structure 

 

Maintains an appropriate 

organizational structure to address 

the specific requirements of the 

prompt. 

 

Maintains an organizational structure 

that intentionally and effectively 

enhances the presentation of 

information as required by the specific 

prompt. 

Conventions 

Attempts to demonstrate 

standard English conventions, 

but lacks cohesion and control 

 

Demonstrates an uneven 

command of standard English 

conventions and cohesion. Uses 

 

Demonstrates a command of 

standard English conventions and 

cohesion, with few errors. Response 

 

Demonstrates and maintains a well-

developed command of standard English 

conventions and cohesion, with few 
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of grammar, usage, and 

mechanics. Sources are used 

without citation. 

language and tone with some 

inaccurate, inappropriate, or 

uneven features. Inconsistently 

cites sources. 

includes language and tone 

appropriate to the audience, 

purpose, and specific requirements 

of the prompt. Cites sources using an 

appropriate format with only minor 

errors. 

errors. Response includes language and 

tone consistently appropriate to the 

audience, purpose, and specific 

requirements of the prompt. 

Consistently cites sources using an 

appropriate format. 

Content 

Understanding 

Attempts to include disciplinary 

content in explanations, but 

understanding of content is 

weak; content is irrelevant, 

inappropriate, or inaccurate. 

 

Briefly notes disciplinary content 

relevant to the prompt; shows 

basic or uneven understanding of 

content; minor errors in 

explanation. 

 

Accurately presents disciplinary 

content relevant to the prompt with 

sufficient explanations that 

demonstrate understanding. 

 

Integrates relevant and accurate 

disciplinary content with thorough 

explanations that demonstrate in-depth 

understanding. 
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SAMPLE TASK RUBRIC #2 
(SBAC Grades 6-11) 
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College and Career Readiness 
Anchor Standards for Reading 

Grade Level ELA Common Core 
State Standards: LITERATURE 

Grade Level ELA Common Core 
State Standards: INFORMATIONAL 

TEXT 
Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to 
make logical inferences from it; cite specific textual evidence 
when writing or speaking to support conclusions drawn from 
the text. 

2. Determine central ideas or themes of a text and analyze their 
development; summarize the key supporting details and ideas. 
 
 

3. Analyze how and why individuals, events, and ideas develop 
and interact over the course of a text. 

1. Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text 
leaves matters uncertain. 
2. Determine two or more central ideas of a text and analyze 
their development over the course of the text, including how 
they interact and build on one another to provide a complex 
analysis; provide an objective summary of the text. 
3. Analyze a complex set of ideas or sequence of events and 
explain how specific individuals, ideas, or events interact and 
develop over the course of the text. 

1. Cite strong and thorough textual evidence to support 
analysis of what the text says explicitly as well as inferences 
drawn from the text, including determining where the text 
leaves matters uncertain. 
2. Determine two or more central ideas of a text and analyze 
their development over the course of the text, including how 
they interact and build on one another to provide a complex 
analysis; provide an objective summary of the text. 
3. Analyze a complex set of ideas or sequence of events and 
explain how specific individuals, ideas, or events interact and 
develop over the course of the text. 

Craft and Structure 

4. Interpret words and phrases as they are used in a text, 
including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape 
meaning or tone. 
 
 

5. Analyze the structure of texts, including how specific 
sentences, paragraphs, and larger portions of the text (e.g., a 
section, chapter, scene, or stanza) relate to each other and the 
whole. 

 
6. Assess how point of view or purpose shapes the content and 

style of a text. 

4. Determine the meaning of words and phrases as they are 
used in a text, including figurative, connotative, and technical 
meanings; analyze how an author uses and refines the meaning 
of a key term or terms over the course of a text 
(e.g., how Madison defines faction in Federalist No. 10). 
5. Analyze and evaluate the effectiveness of the structure an 
author uses in his or her exposition or argument, including 
whether the structure makes points clear, convincing, and 
engaging. 
6. Determine an author’s point of view or purpose in a text in 
which the rhetoric is particularly effective, analyzing how style 
and content contribute to the power, persuasiveness, or beauty 
of the text. 

4. Determine the meaning of words and phrases as they are 
used in a text, including figurative, connotative, and technical 
meanings; analyze how an author uses and refines the meaning 
of a key term or terms over the course of a text 
(e.g., how Madison defines faction in Federalist No. 10). 
5. Analyze and evaluate the effectiveness of the structure an 
author uses in his or her exposition or argument, including 
whether the structure makes points clear, convincing, and 
engaging. 
6. Determine an author’s point of view or purpose in a text in 
which the rhetoric is particularly effective, analyzing how style 
and content contribute to the power, persuasiveness, or beauty 
of the text. 

Integration of Knowledge and Ideas 

7. Integrate and evaluate content presented in diverse media and 
formats, including visually and quantitatively, as well as in 
words.* 

8. Delineate and evaluate the argument and specific claims in a 
text, including the validity of the reasoning as well as the 

7. Integrate and evaluate multiple sources of information 
presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a 
question or solve a problem. 
8. Delineate and evaluate the reasoning in seminal U.S. texts, 
including the application of constitutional principles and use of 
legal reasoning (e.g., in U.S. Supreme Court majority opinions 
and dissents) and the premises, purposes, 
and arguments in works of public advocacy (e.g., The Federalist, 
presidential addresses). 
9. Analyze seventeenth-, eighteenth-, and nineteenth-century 

7. Integrate and evaluate multiple sources of information 
presented in different media or formats (e.g., visually, 
quantitatively) as well as in words in order to address a 
question or solve a problem. 
8. Delineate and evaluate the reasoning in seminal U.S. texts, 
including the application of constitutional principles and use of 
legal reasoning (e.g., in U.S. Supreme Court majority opinions 
and dissents) and the premises, purposes, 
and arguments in works of public advocacy (e.g., The Federalist, 
presidential addresses). 
9. Analyze seventeenth-, eighteenth-, and nineteenth-century 
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relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or 
topics in order to build knowledge or to compare the 
approaches the authors take. 

foundational U.S. documents of historical and literary 
significance (including The Declaration of Independence, the 
Preamble to the Constitution, the Bill of Rights, and Lincoln’s 
Second Inaugural Address) for their themes, purposes, and 
rhetorical features. 

foundational U.S. documents of historical and literary 
significance (including The Declaration of Independence, the 
Preamble to the Constitution, the Bill of Rights, and Lincoln’s 
Second Inaugural Address) for their themes, purposes, and 
rhetorical features. 

Range of Reading and Level of Text Complexity 

10. Read and comprehend complex literary and informational 
texts independently and proficiently. 

10. By the end of grade 11, read and comprehend literary 
nonfiction in the grades 11–CCR text complexity band 
proficiently, with scaffolding as needed at the high end of the 
range. 
By the end of grade 12, read and comprehend literary 
nonfiction at the high end of the grades 11–CCR text complexity 
band independently and proficiently. 

10. By the end of grade 11, read and comprehend literary 
nonfiction in the grades 11–CCR text complexity band 
proficiently, with scaffolding as needed at the high end of the 
range. 
By the end of grade 12, read and comprehend literary 
nonfiction at the high end of the grades 11–CCR text complexity 
band independently and proficiently. 
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College and Career Readiness 
Anchor Standards for WRITING 

Grade Level ELA Common Core State Standards for 
WRITING 

Text Types and Purposes 
These broad types of writing include many subgenres. See Appendix A of CCSS for definitions of key writing types. 

1. Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence.  

2. Write informative/explanatory texts to examine and 
convey complex ideas and information clearly and 
accurately through the effective selection, 
organization, and analysis of content.  

3. Write narratives to develop real or imagined 
experiences or events using effective technique, 
well-chosen details, and well-structured event 
sequences 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 
a. Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish 

the claim(s) from alternate or opposing claims, and create an organization that logically 
sequences claim(s), counterclaims, reasons, and evidence. 

b. Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence 
for each while pointing out the strengths and limitations of both in a manner that anticipates the 
audience’s knowledge level, concerns, values, and possible biases. 

c. Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, 
create cohesion, and clarify the relationships between claim(s) and reasons, between reasons 
and evidence, and between claim(s) and counterclaims. 

d. Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. 

e. Provide a concluding statement or section that follows from and supports the argument 
presented. 

2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and 
information clearly and accurately through the effective selection, organization, and analysis of 
content. 
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element 

builds on that which precedes it to create a unified whole; include formatting (e.g., headings), 
graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension. 

b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended 
definitions, concrete details, quotations, or other information and examples appropriate to the 
audience’s knowledge of the topic. 

c. Use appropriate and varied transitions and syntax to link the major sections of the text, create 
cohesion, and clarify the relationships among complex ideas and concepts. 

d. Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and 
analogy to manage the complexity of the topic. 

e. Establish and maintain a formal style and objective tone while attending to the norms and 
conventions of the discipline in which they are writing. 

f. Provide a concluding statement or section that follows from and supports the information or 
explanation presented (e.g., articulating implications or the significance of the topic). 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-
chosen details, and well-structured event sequences. 
a. Engage and orient the reader by setting out a problem, situation, or observation and its 

significance, establishing one or multiple point(s) of view, and introducing a narrator and/or 
characters; create a smooth progression of experiences or events. 

b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot 
lines, to develop experiences, events, and/or characters. 

c. Use a variety of techniques to sequence events so that they build on one another to create a 
coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, 
suspense, growth, or resolution). 

d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of 
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the experiences, events, setting, and/or characters. 

e. Provide a conclusion that follows from and reflects on what is experienced, observed, or 
resolved over the course of the narrative. 

Production and Distribution of Writing 

4. Produce clear and coherent writing in which the 
development, organization, and style are 
appropriate to task, purpose, and audience.  

5. Develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new 
approach. 

6. Use technology, including the Internet, to produce 
and publish writing and to interact and collaborate 
with others. 

4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 

5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on addressing what is most significant for a specific purpose and audience. 
(Editing for conventions should demonstrate command of Language standards 1–3 up to and 
including grades 11–12 on page 54.) 

6. Use technology, including the Internet, to produce, publish, and update individual or shared 
writing products in response to ongoing feedback, including new arguments or information. 

Research to Build and Present Knowledge 

7. Conduct short as well as more sustained research 
projects based on focused questions, demonstrating 
understanding of the subject under investigation. 

8. Gather relevant information from multiple print and 
digital sources, assess the credibility and accuracy of 
each source, and integrate the information while 
avoiding plagiarism.  

9. Draw evidence from literary and or informational 
texts to support analysis, reflection, and research.  

7. Conduct short as well as more sustained research projects to answer a question (including a self-
generated question) or solve a problem; narrow or broaden the inquiry when appropriate; 
synthesize multiple sources on the subject, demonstrating understanding of the subject under 
investigation. 

8. Gather relevant information from multiple authoritative print and digital sources, using advanced 
searches effectively; assess the strengths and limitations of each source in terms of the task, 
purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, 
avoiding plagiarism and overreliance on any one source and following a standard format for 
citation. 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of 

eighteenth-, nineteenth- and early-twentieth-century foundational works of American 
literature, including how two or more texts from the same period treat similar themes or 
topics”). 

b. Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the 
reasoning in seminal U.S. texts, including the application of constitutional principles and use of 
legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and dissents] and the 
premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, 
presidential addresses]”). 

 

Range of Writing 

10. Write routinely over extended time frames (time 
for research, reflection, and revision) and shorter 
time frames (a single sitting or a day or two) for a 
range of tasks, purposes, and audiences.  

10. Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and 
audiences. 
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College and Career Readiness Anchor Standards for 
SPEAKING and LISTENING 

Grade Level ELA Common Core State Standards for 
SPEAKING and LISTENING 

Comprehension and Collaboration 

1.Prepare for and participate effectively in a range of conversations and collaborations with 
diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively. 

2.Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally.  

3.Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

1. Initiate and participate effectively in a range of collaborative discussions (one- on- one, in 
groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, 
building on others’ ideas and expressing their own clearly and persuasively. 
a. Come to discussions prepared, having read and researched material under study; explicitly 

draw on that preparation by referring to evidence from texts and other research on the topic 
or issue to stimulate a thoughtful, well reasoned exchange of ideas. 

b. Work with peers to promote civil, democratic discussions and decision making, set clear 
goals and deadlines, and establish individual roles as needed. 

c. Propel conversations by posing and responding to questions that probe reasoning and 
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or 
challenge ideas and conclusions; and promote divergent and creative perspectives. 

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence 
made on all sides of an issue; resolve contradictions when possible; and determine what 
additional information or research is required to deepen the investigation or complete the 
task. 

2. Integrate multiple sources of information presented in diverse formats and media (e.g., 
visually, quantitatively, orally) in order to make informed decisions and solve problems, 
evaluating the credibility and accuracy of each source and noting any discrepancies among the 
data. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 

Presentation of Knowledge and Ideas 

4.Present information, findings, and supporting evidence such that listeners can follow the 
line of reasoning and the organization, development, and style are appropriate to task, 
purpose, and audience.  

5.Make strategic use of digital media and visual displays of data to express information and 
enhance understanding of presentations.  

6.Adapt speech to a variety of contexts and communicative tasks, demonstrating command 
of formal English when indicated or appropriate.  

 

4. Present information, findings, and supporting evidence, conveying a clear and distinct 
perspective, such that listeners can follow the line of reasoning, alternative or opposing 
perspectives are addressed, and the organization, development, substance, and style are 
appropriate to purpose, audience, and a range of formal and informal tasks. 

5. Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive 
elements) in presentations to enhance understanding of findings, reasoning, and evidence and 
to add interest. 

6. Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English 
when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 on page 54 for 
specific expectations.) 
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College and Career Readiness Anchor 
Standards for LANGUAGE 

Grade Level ELA Common Core State Standards for LANGUAGE 

Conventions of Standard English 
1.Demonstrate command of the conventions of standard English grammar and 

usage when writing or speaking.  

2.Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
a. Apply the understanding that usage is a matter of convention, can change over time, and is sometimes 

contested. 
b. Resolve issues of complex or contested usage, consulting references (e.g., Merriam-Webster’s Dictionary of 

English Usage, Garner’s Modern American Usage) as needed. 
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 

writing. 
a. Observe hyphenation conventions. 
b. Spell correctly. 

Knowledge of Language 

3.Apply knowledge of language to understand how language functions in 
different contexts, to make effective choices for meaning or style and to 
comprehend more fully when reading or listening.  

3. Apply knowledge of language to understand how language functions in different contexts, to make effective 
choices for meaning or style, and to comprehend more fully when reading or listening. 

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences)  for guidance as needed; apply an 
understanding of syntax to the study of complex texts when reading. 

Vocabulary Acquisition and Use 
4.Determine or clarify the meaning of unknown and multiple-meaning words 

and phrases by using context clues, analyzing meaningful word parts, and 
consulting general and specialized reference materials, as appropriate.  

5.Demonstrate understanding of figurative language, word relationships, and 
nuances in word meanings.   

6.Acquire and use accurately a range of general academic and domain-specific 
words and phrases sufficient for reading, writing, speaking, and listening at 
the college and career readiness level; demonstrate independence in 
gathering vocabulary knowledge when encountering an unknown term 
important to comprehension or expression.   

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 
reading and content, choosing flexibly from a range of strategies. 

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a 
sentence) as a clue to the meaning of a word or phrase. 

b. Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., 
conceive, conception, conceivable). 

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and 
digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its 
etymology, or its standard usage. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred 
meaning in context or in a dictionary). 

5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings. 
a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text. 
b. Analyze nuances in the meaning of words with similar denotations. 

6. Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, 
writing, speaking, and listening at the college and career readiness level; demonstrate independence in 
gathering vocabulary knowledge when considering a word or phrase important to comprehension or 
expression. 

 

 

 


